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Foreword 
Autumn 2025 Results 
 
The Technical Qualification is made up of two components (the Core and the Occupational 
Specialism), both of which need to be successfully achieved to attain the T Level Technical 
Qualification in Management and Administration. This takes into account the best result for a 
specific component from the summer and autumn series. This document covers the Core 
component only. 
 
We discussed the approach to standard setting/maintaining with Ofqual and the other 
awarding organisations before awarding this year. As in 2024, we have agreed to take 
account of the newness of T Level qualifications in how we award, to recognise that students 
and teachers are less familiar with the assessments in the first years of awards, whilst also 
recognising the standards required for these qualifications 
(https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-
colleges-2026#grading). 
  

https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-colleges-2026#grading
https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-colleges-2026#grading
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Introduction 
This document has been prepared to be used as a feedback tool for Providers in order to 
support and enhance teaching and preparation for assessment. It is advised that this 
document is referred to when planning delivery and when preparing candidates for the T 
Level Technical Qualification (TQ) in Management and Administration Core assessments.  
 
This report provides general commentary on candidate performance in both the examination 
papers and Employer-Set Project (ESP). It highlights common themes in relation to the 
technical aspects explored within the assessment, giving areas of strength and weakness 
demonstrated by the cohort of candidates who sat assessments in the autumn 2025 
assessment series.  
 
The grade boundaries (and notional boundaries where appropriate) that were used to 
determine candidates’ final autumn 2025 results are also provided.  
More information regarding T Levels TQ grading, awarding, UMS and rules for retakes can 
be found in the T Levels Technical Qualifications Grading Guide available on the City & 
Guilds T Levels Resources and Support Hub. 
  

https://www.cityandguilds.com/tlevels/resources
https://www.cityandguilds.com/tlevels/resources
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8715-031 Paper 1 
This exam paper covers the following elements of the Management & Administration core 
content:  
  

• Business context  
• People  
• Business behaviours  

  
This exam paper allowed for candidates to demonstrate a broad range of subject knowledge 
within the Management & Administration core element.    
  
The exam has been split into two sections. Below details the types of questions and marks 
available for each section.   
  
Section A is made up of 55 marks and includes 17 short answer and medium answer 
questions.   
   
Section B is made up of 45 marks and includes 4 extended response questions.   
  
The exam is designed to provide sufficient sampling across the content and consists of a 
mixture of short answer questions (SAQs), some of which are structured, and extended 
response questions (ERQs). The exam assesses across assessment objectives (AOs) 1a/b, 
2 and 3 to allow for the appropriate assessment and differentiation of candidates to support 
the reliable setting of boundaries. The assessment objectives represent the following:   
   

• AO1a Demonstrate knowledge  
• AO1b Demonstrate understanding  
• AO2 Apply knowledge and understanding to different situations and context  
• AO3 Analyse and evaluate information and issues 

 
Overall, this was a fair and appropriately demanding assessment, aligned well to the course 
specification. Most questions clearly indicated what was required of candidates, 
particularly in Section A, where the shorter questions were direct, accessible, and enabled 
candidates to demonstrate knowledge effectively. On average, candidates performed well, 
suggesting that the overall level of demand was suitable for the qualification. 
 
However, evidence from scripts indicates that while many candidates have learned the 
theoretical content, they often lack real workplace examples or practical experience to 
support deeper understanding. This particularly affected performance on questions requiring 
application, analysis, or evaluation, rather than simple knowledge recall. 
 
Candidates were most challenged on Questions 6, 8, 11, 12, 14, and 
17, where misconceptions, limited subject understanding, or insufficient development of 
responses restricted access to higher marks. These questions required candidates to move 
beyond identification and description into explanation and application, which many were 
unable to do consistently. 
 
In Section B, performance was generally weaker. When considered through the lens of 
Bloom’s / CASTER taxonomy, many candidates struggled to express, expand, analyse, or 
evaluate their responses sufficiently to reach Band 2 or higher. This pattern has 
been observed consistently across T Level assessments since their introduction. It is unclear 
whether this reflects candidates’ understanding of command words, the way analytical skills 
are being taught, or broader issues around learners’ language and written communication 



 

T Level Technical Qualification in Management and Administration – Core Report 
Level 3 7 

skills, which may limit their ability to articulate higher-level responses even when 
understanding is present.  
 
In summary, the assessment rigorously tested knowledge and application across the 
specification and provided valid opportunities for candidates to demonstrate analytical and 
evaluative skills.  
 
Areas of Strength  
Candidates performed more strongly on questions that required clear identification and 
explanation rather than extended analysis or evaluation.  
Strong performance was seen in:  
Questions 4, 5, and 9 – These questions were generally well answered, with 
candidates demonstrating sound understanding of wellbeing initiatives, leadership styles, 
and organisational values.  
Question 13 – This question achieved the highest proportion of full marks, with 
candidates demonstrating a clear understanding of how organisations ensure compliance, 
particularly through training, policies, and procedures.  
Question 15 – Most candidates scored highly, showing a secure understanding of 
approaches used to reinforce organisational values, with responses aligned well to the 
marking scheme.  
Question 16 – A wide range of candidates achieved high marks, clearly identifying and 
explaining appropriate communication methods for organisational restructuring, with good 
awareness of clarity, transparency, and engagement.  
There was also evidence that candidates could engage confidently with shorter and medium-
tariff questions (3–4 marks) where expectations were clear and narrowly defined.  
  
Areas of Weakness  
Several topic areas consistently caused difficulty, suggesting gaps in both knowledge and 
application:  
Belbin’s team roles model (Q6) – This was one of the weakest questions, with many 
candidates unable to correctly identify roles or confusing them with job titles.  
EDI and groupthink (Q8) – While candidates recognised the value of diversity, many did not 
understand or explain groupthink sufficiently to access higher marks.  
Emerging digital technologies (Q11) – Responses were often generic, showing limited 
understanding of what “emerging” means in this context.  
Self-management (Q14) – A significant proportion of candidates misunderstood the concept, 
focusing on flexibility or external support rather than personal task and performance 
management.  
Performance reviews (Q17) – Many candidates lacked understanding of what constitutes a 
performance review, focusing instead on general business performance or repeating 
scenario content.  
Extended response questions (ERQs) – Where attempted, these frequently lacked structure, 
development, and contextual application.  
Particularly weak questions included Q6, Q14, Q17, and Q18, where misunderstanding of 
key concepts significantly restricted marks.  
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Common Misunderstandings  
Recurring issues across scripts included:  
Confusion between theory and practice, with candidates often able to define concepts but 
unable to apply them to workplace scenarios.  
Misinterpretation of key terms such as governance, groupthink, self-management, and 
performance review.  
Repetition of the same point using different wording rather than presenting distinct reasons 
or approaches, especially in multi-mark questions.  
A tendency to describe communication methods without explaining why they 
were appropriate or how they supported the scenario.  
  
Performance in Section B  
Performance in Section B was generally weaker than in Section A. Although most 
candidates understood the intent of the questions, they did not expand their responses 
sufficiently to meet the demands of higher mark bands. Analytical and evaluative skills were 
not consistently demonstrated.  
  
Performance on Question 18 was generally weak, with many candidates demonstrating only 
a basic understanding of GDPR compliance. A significant number of candidates overlooked 
the EU element of the scenario, resulting in generic, UK-focused responses that limited 
marks. Many responses focused on stating what GDPR stands for or identifying simple 
measures such as audits or restricting access, without sufficient explanation or application to 
the scenario. As a result, the majority of candidates remained in Band 1, often at the lower 
end, with limited structure and development. Only a small number of candidates achieved 
Band 2, providing more detailed and applied responses aligned with the mark scheme. A 
notable proportion of candidates did not attempt the question at all. Overall, while some 
understanding of GDPR compliance was evident, lack of application, analysis, and 
consideration of the EU context significantly restricted performance. 
 
Responses to Question 19 were mixed, with most candidates demonstrating a basic 
understanding of communication methods but struggling to apply these effectively to the 
merger context. Many candidates identified methods such as meetings and emails, but 
explanations often lacked depth and clear linkage to the success of the merger or to the 
specific scenario, resulting in thin or generic responses. As a result, the majority of 
candidates achieved Band 1, typically scoring two or three marks. Some candidates reached 
the lower end of Band 2, where limited evaluation was evident, including brief consideration 
of benefits and drawbacks of communication strategies, and occasional reference to 
different stakeholder groups such as employees and customers. However, stronger 
evaluative responses were rare, and many candidates did not sufficiently connect their 
answers to the merger or sector context. A small number of candidates did not attempt the 
question. Overall, while there was evidence that candidates understood communication 
principles, limited application and analysis restricted achievement for many. 
 
Responses to Question 20 showed a mixed level of performance, with the majority of 
candidates achieving Band 1, often at the top of the band. Most candidates demonstrated a 
basic understanding that staff behaviour impacts organisational culture, morale, customer 
retention, and brand image, and many recognised the importance of clear communication. 
However, few candidates made explicit reference to policies, HR procedures, or formal 
mechanisms for managing or improving behaviour, with many responses repeating elements 
from the scenario rather than analysing how organisations could minimise negative 
consequences or implement change effectively. As a result, depth of explanation and 
evaluation was limited. A small number of candidates reached Band 2, providing more 
specific examples and some evaluative commentary, but these responses were not thorough 
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or fully developed. A minority of candidates did not attempt the question. Overall, while 
understanding of the concept was evident, lack of application, structure, and reference to 
formal organisational processes restricted achievement.  
 
Performance on Question 21 was generally weak, with most candidates remaining in Band 1 
despite many providing lengthy responses. The majority of candidates focused heavily on 
communication methods, most commonly meetings and emails, with some referencing 
theoretical models such as stakeholder mapping, RACI, or the power–interest grid. However, 
these models were often described rather than applied to the scenario, which limited 
progression into higher bands. Identification of stakeholder groups was typically narrow, 
focusing mainly on employees, customers, and suppliers, with few candidates demonstrating 
a balanced consideration of both internal and external stakeholders. Many responses did not 
clearly explain why the communication methods were required, how feedback could be 
used, or how stakeholder engagement would contribute to the success of the product 
launch. As a result, depth, application, and evaluation were limited. Some candidates left the 
question unanswered entirely. Overall, while engagement with the question was evident, 
lack of application to the scenario and insufficient explanation restricted achievement for 
most candidates. 
 
Exam Technique and Accessibility  
It was evident that exam technique played a significant role in limiting performance. 
Improved outcomes may have been achieved through:  
Better reading and interpretation of command words.  
Stronger structuring of extended responses (e.g. Point–Explain–Apply–Link).  
Clearer use of business context to secure AO2 and AO3 marks.  
  
Overall Summary  
In summary:  
Candidates showed strength in structured, knowledge-based questions.  
Weaknesses were most evident in application, analysis, and evaluation, particularly in 
extended responses.  
Many candidates demonstrated partial understanding but lacked the depth, structure, or 
clarity required to access higher bands.  
Targeted teaching of exam literacy, extended-response scaffolding, and greater use of real 
workplace examples would likely support improved performance in future series.    
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8715-032 Paper 2 
This exam paper covers the following elements of the Management & Administration core  
content: 
 

• Quality and Compliance 
• Finance 
• Policies and procedures 
• Project and change management 

 
This exam paper allowed for candidates to demonstrate a broad range of subject knowledge  
within the Management & Administration core element.  
 
The exam has been split into two sections. Below details the types of questions and marks 
available for each section.  
 
Section A is made up of 55 marks and includes 17 short answer and medium answer 
questions.  
  
Section B is made up of 45 marks and includes 4 extended response questions.  
 
The exam is designed to provide sufficient sampling across the content and consists of a 
mixture of short answer questions (SAQs), some of which are structured, and extended 
response questions (ERQs). The exam assesses across assessment objectives (AOs) 1a/b, 
2 and 3 to allow for the appropriate assessment and differentiation of candidates to support 
the reliable setting of boundaries. The assessment objectives represent the following:  
  

• AO1a Demonstrate knowledge 
• AO1b Demonstrate understanding 
• AO2 Apply knowledge and understanding to different situations and context 
• AO3 Analyse and evaluate information and issues 

 
Areas of Strength  
 
Candidates demonstrated secure understanding in questions where the scenario was clear 
and relatable. Question 17, which focused on service quality improvement, produced strong 
responses, with many candidates identifying relevant impacts such as loss of customers, 
reputational damage, reduced sales and negative word of mouth. The applied nature of this 
question appeared to support more developed responses.   
 
Question 19, on quality accreditation, was also comparatively strong. Many candidates were 
able to identify and explain key benefits, particularly those linked to reputation and customer 
trust, and some demonstrated emerging evaluative skills.  
 
In addition, candidates showed familiarity with commonly taught business concepts and 
tools. Question 3 was generally answered well, with KPIs and feedback frequently cited as 
ways to evaluate the success of a project.   
 
Question 13 also produced sound responses, with candidates identifying valid reasons for 
expanding delivery services, such as increased market share and customer reach. These 
responses suggest that core content areas have been effectively covered in teaching.  
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Areas of Weakness  
 
As with previous series performance, extended-response questions were more challenging 
across the cohort, particularly where analysis and evaluation were required. A recurring 
issue was limited development of points.   
 
In question 7 where candidates were asked to explain why a procedure may need to change 
and question 8, which required them to describe reasons to analyse weaknesses, many 
candidates repeated the same idea in different wording rather than providing distinct and 
developed reasons, restricting access to higher marks.   
 
Similarly, in Question 12, when asked to explain reasons to use a formal project 
management approach candidates often misunderstood the term “formal,” interpreting it as 
“professional” and providing generic statements without sufficient development. While some 
responses demonstrated partial understanding, few expanded their reasoning fully.   
 
Application to context was another area of difficulty. Although candidates often demonstrated 
theoretical knowledge, they did not consistently apply it to the specific scenario provided. 
This was evident in Question 19, where benefits of accreditation were identified but not 
always clearly linked to the organisational context.   
 
In Question 20, responses were frequently generic, with limited evaluation and little 
consideration of monitoring and review within a robust budgetary system. Question 21 
showed a similar pattern; while many candidates identified a Gantt chart, explanation and 
justification were often brief, and application to the scenario was limited.  
 
There were also clear knowledge gaps in specific topic areas. Question 11, which assessed 
understanding of Kaizen, proved particularly challenging. Many candidates restated the idea 
of continuous improvement without explaining the structured principles or practical steps 
associated with the concept, and some did not attempt the question.   
 
Question 18, which focused on McKinsey’s 7S model, was another significant area of 
weakness. A large number of candidates either demonstrated only superficial recall of the 
elements or failed to apply the model meaningfully to the scenario.   
 
Question 16, on financial statements, was one of the lowest-performing items overall. Many 
responses simply repeated wording from the question rather than explaining the purpose 
and information conveyed by profit and loss accounts and balance sheets.  
 
Precision in terminology also affected performance. In Question 4, candidates frequently 
named legislation rather than organisational policies, resulting in avoidable loss of marks. In 
Questions 15 and 21, some candidates confused data visualisation or scheduling tools with 
general software such as spreadsheets or calendars.   
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Performance in Section B  
 
Question 18 was a major area of weakness. Many candidates showed limited awareness of 
McKinsey’s 7S model, with non-attempts reported. Some could recall elements but struggled 
to apply them to the scenario; evaluative and contextual application was rare.  
 
Question 19 was one of the stronger extended responses. Many candidates could 
identify benefits of quality accreditation (often reputation/customer trust). However, 
application and evaluation were often limited, and internal benefits were less 
frequently explored.  
Question 20 was consistently challenging. Many candidates showed limited understanding of 
a robust budgetary system, often providing generic points, missing monitoring and review, or 
misinterpreting it as software implementation. Analysis/evaluation and scenario linkage were 
frequently weak.  
 
Question 21 performed generally better than Q20, but marks were often limited by narrow 
tool choice and weak evaluation. Many identified Gantt charts, but calendars were commonly 
(and sometimes incorrectly) treated as scheduling tools. Higher marks required clearer 
explanation/justification and a broader tool range.  
 
In summary, while recall and short-response knowledge were generally secure, performance 
declined where questions required deeper understanding, structured development of ideas, 
and application of theory to context.   
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8715 Sub-Component: Exam 
 
Best practice and guidance to providers on potential areas for improving performance 
in assessment 
 
 

• Candidates should be encouraged, when reading through a question, to look at the 
marks available and take this into account when providing their answer.   

• Candidates would benefit from reading the question fully to understand the point of 
view of what is being asked. For example, if the question is ‘State the impact on the 
employees’, the answers provided should not include the impact on the 
organisation.    

• Many candidates repeated the question in the first part of their response. This takes 
time for candidates to write but does not gain any additional marks so providers 
should encourage candidates to focus on the response to the question.    

• Candidates would benefit from understanding what different command verbs are 
asking of them. For example, the type of response required by an ‘Explain’ question 
requires a higher level of response than a ‘Describe’ question. Candidates should be 
reminded of the need to ensure they fully read and understand all questions before 
responding.    

• Candidates should be encouraged to expand answers to ensure the correct number 
of responses are given where the question includes a quantifier. They should take 
care to ensure that they do not repeat response using different wording.    

• In the extended response questions, candidates should be encouraged to note the 
key areas of the scenario and how these relate to the question before writing. Well 
completed extended response questions were those where candidates gave an 
organised response, following the structure given by the stem.    

• ERQ performance could be further enhanced by preparing candidates to consider in-
depth explanations and analysis.  To achieve the higher bands, candidates needed 
to include more detailed conclusions and justifications in their responses.    

• Some of the papers had very unclear handwriting, making it difficult for the marker to 
read the response. Providers should encourage candidates to ensure their 
handwriting is legible. Writing in block capital letters is a possible solution if a 
candidate’s handwriting is not legible.   

• It is recommended that providers utilise and deliver the sample examinations and 
going forward past papers as formative assessment to support candidates in 
preparation for summative assessment. 
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Support materials 
 
Sample and Past Papers: 
It is recommended that Providers utilise and deliver the sample examinations as well as past 
papers as formative assessment to support candidates in preparation for summative 
assessment.  
 
Sample and past papers: T Level Technical Qualification in Management and 
Administration qualifications and training courses | City & Guilds (cityandguilds.com) 
 
 
Exam Guides: 
It is also recommended that Providers utilise the exam guides which provides general tips for 
candidates taking these assessments, examples of different types of questions that will 
appear, example candidate responses with examiner commentary and examiner hints and 
tips. 
 
8715-30 Exam Guide: M&A Exam Guide 
 
Events and Webinars: 
City & Guilds run free webinars and events throughout the year on preparing for and 
delivering the T Level exams. The below link provides details on upcoming in person events, 
live webinars, on-demand webinars and preparation for the core exams. 
 
Link: Events and webinars - T Levels | City & Guilds (cityandguilds.com)  

https://www.cityandguilds.com/qualifications-and-apprenticeships/business-skills/business-admin-and-public-services/8715-t-level-technical-qualification-in-management-and-administration#tab=documents
https://www.cityandguilds.com/qualifications-and-apprenticeships/business-skills/business-admin-and-public-services/8715-t-level-technical-qualification-in-management-and-administration#tab=documents
https://www.cityandguilds.com/-/media/productdocuments/business_skills/business_admin_and_public_services/8715/assessment-materials/8715-30-core/exam-guide/8715-30_m-and-a-exam-guide-v1-0-pdf.ashx
https://www.cityandguilds.com/tlevels/events
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Grade boundaries 
 

The table below shows the grade mark ranges for the Exam, along with the notional 
boundaries for Paper 1 and Paper 2 – for the autumn 2025 series.  

Grade Mark range 

Notional boundaries 

Paper 1 

(8715-031) 

Paper 2 

(8715-032) 

A* 150-200 73-100 76-100 

A 131-149 64-72 67-75 

B 112-130 54-63 57-66 

C 93-111 45-53 47-56 

D 74-92 36-44 37-46 

E 55-73 27-35 28-36 

Unclassified (U) 0-54 0-26 0-27 
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8715-033 Sub-Component: Employer-Set Project 
 
The Employer-Set Project (ESP) assessment is a project comprised of a number of tasks, 
based on a scenario comparable to a real-life work-based problem in industry. The 
assessment is designed to allow candidates to show how they can tackle problems using the 
core knowledge and skills. This approach to assessment emphasises to candidates the 
importance and applicability of the full range of their learning to industry practice.  

The ESP covers the following elements of the Management and Administration core content: 

• Business context and commercial awareness 
• Project management 
• Communication 
• Collaborative problem solving 
• Applying a logical approach to problem solving 
• Undertaking research 
• Reflective practice 

The Employer-Set Project allowed for candidates to demonstrate a broad range of subject 
knowledge within the Management and Administration core element.  

The ESP assesses across assessment objectives that will allow for the appropriate 
differentiation of candidates to support the reliable setting of boundaries. The assessment 
objectives represent the following:  

• AO1 Planning skills and strategies 
• AO2 Applying knowledge and skills to the context of the project 
• AO3 Analyse contexts to make informed decisions 
• AO4 Use maths, English and digital skills 
• AO5 Carry out tasks and evaluate fitness for purpose 

 
This is the sixth series for this assessment, and third Autumn.  The Management and 
Administration Core Employer Set Project contains 6 tasks across the assessment. 
Investigate the project brief, Project Initiation Document, Project Planning, Presentation, 
Collaborative Problem Solving and Evaluation. In general, performance across all tasks in 
the assessment was consistent with no task performing significantly better or worse than 
another.   
  
Task 1.1  
Overall research was undertaken by the majority of candidates with varying results. In 
general PESTLE and SWOT was understood and attempted and Cost Benefit Analyses 
were present with varied levels of detail, but most contained 2 possible solutions. Solutions 
varied greatly with learners being able to identify different ways in which the brief could be 
responded to. Problems with hyperlinks and AI research not being referenced correctly, were 
also evident across the cohort.  
Higher performing candidates had clearly understood the brief and were able to identify 
research and solutions which aligned with the brief and the wider research topics. 
They applied PESTLE and SWOT well and their research was not restricted to this tool 
and demonstrated a good attention to the brief. Their Cost Benefit Analyses demonstrated a 
good understanding of this decision-making tool and were logical.   
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Lower performing candidates tended to be those that had not completed wider research, and 
this impacted the logic of their solutions. Research by these learners tended to only focus on 
PESTLE factors and outcomes of research tables had PESTLE analysis pasted in rather 
than research summarised. Cost Benefit Analysis tended to be undertaken with incorrect 
methodologies and costings didn’t link to the research undertaken. Judgements were not 
always logical, and the brief not entirely understood with some learners rolling out the 
service rather than researching its feasibility.  
  
Task 1.2  
The template provided to learners for this task continues to be used and this series 
continues to be used effectively, providing opportunity for all levels of learners to gain marks. 
This series there was a marked improvement in the number of candidates who attempted all 
areas of the PID. Quality and evaluation methods continued to be an area of weakness with 
learners only demonstrating their knowledge of these tools and not the how these could be 
applied within the given scenario.   
  
Higher performing candidates produced a strong PID which had a logical flow. Common 
areas of strength this series were aims, objectives and risks and higher scoring PIDs carried 
their chosen solution logically through the tool. Higher level learners were also able 
to demonstrate clear understanding of project aims and objectives and present a clear 
logical plan.   
  
Lower performing candidates had common improvement areas of aims and objectives, 
project management team, stakeholders and deliverables. They tended to take large parts of 
the brief and reproduce this in their aims and objectives rather than analysing the information 
and drawing out the main points. Some of these learners mixed up project team members 
and stakeholders however there was an improvement seen in the reference to the brief here 
with less learners mentioning stakeholders that are not in the brief e.g. CEO, CFO etc.  
  
Task 1.3  
This series there continued to be an increased understanding of the POAP with most learner 
producing a clear planning document and Gantt charts being used more widely. Most 
learners were able to demonstrate a basic awareness and ability to apply project 
management techniques. Most learners demonstrated a number of project management 
tools requested in the brief. Justification documents were also seen to have improved with 
many candidates justifying their choice of tools in the POAP and not simply explaining what 
their solution was. Many POAPs were spread over several pages or spreadsheets which 
helped to structure the information well. As with previous series, some were hard to read due 
to the formatting and small images.   
  
Higher performing candidates demonstrated some good development of the POAP from the 
PID document demonstrating higher level planning. Their use of techniques was 
clearly demonstrated in communication and resource planning. Strong POAPs had a logical 
flow and relevant use of techniques tailored to the brief.   
  
Lower performing candidates produced justifications which described their solution and what 
they had done for the task.  Gantt charts were used much more even by lower-level learners 
but tended to be more basic. There was a lack of development from the PID to the POAP 
with some information simply copied and pasted. These candidates often listed information 
rather than using the project management tools effectively.  
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Task 1.4  
In general, there was an improvement this series in how learners performed in this task with 
better use of the time provided and improved verbal communication skills. The majority 
of presentations had a logical flow, and the brief was being used more effectively. There was 
an improvement this series of centres asking the correct questions from the provider 
guidance although there were still some centres not following the guidance. Question 
answering remained the most difficult part of the task for learners across the cohort. There 
was an increased confidence seen in learners and it was apparent that many practiced and 
developed good presentation skills. Some presentations were still filmed in a way that 
restricted the ability to view the learner properly and sound quality was sometimes poor but 
in general this has improved.   
  
Higher performing candidates gave strong presentations which were clearly structured and 
contained an appropriate level of content. They used task brief well and tailored their slides 
to ensure each area of the task brief was evidenced. They were using the majority of the 20 
minutes allowed for the task and were able to speak independently of 
notes demonstrating their understanding of the brief and their solution.   
  
Lower performing candidates often lost marks through neither following the task brief nor  
including the information specifically asked for. They often had too much on slides and 
included irrelevant information for example, both solutions, and SWOT and PESTLE 
analyses which limited them getting the required information conveyed in the time limit. 
These learners often didn’t make use of the time given to them to present or used all the 
time to present information that wasn’t required.  
  
Task 2.1  
In general, there was an improvement in the way that this task was performed this series. 
The task provided the ability for students to participate in some good discussions coming up 
with a variety of different solutions. Planning was much clearer from the learner responses 
and there was much more evidence of planning notes uploaded to support this. Written work 
was responded to well, in particular the email, although the audience wasn’t always well 
considered. Again, as with previous series, pre-scripted discussions were evident which led 
to a lack of engagement and lowered marks.   
  
Higher performing candidates had used the planning time given to them effectively, 
producing a number of ideas and considering the advantages and disadvantages of each. 
They also produced good planning notes. These learners often took the lead 
or demonstrated good interaction and communication skills with their peers. They had clearly 
read and understood the brief well and their written documents followed the brief and 
addressed the correct audience.   
  
Lower performing candidates tended not to get involved in the discussions. These learners 
often read from notes and were more scripted. They didn’t address advantages and 
disadvantages of each solution in enough depth.  
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Task 2.2  
In general, this task performed similarly to the previous series with varying degrees of 
success but it was mostly attempted well. There was an improvement in the balance 
between self reflection and evaluation of the brief, however there were instances of learners 
focussing on one or the other.   
  
Higher performing candidates looked at both sides of the task here – outcomes of the 
brief and personal reflection. Most did one or another well with higher level candidates 
achieving both. They also gave detail about how they had responded to the project and gave 
an honest reflection with areas of improvement identified. Some learners gained higher 
marks by using the brief to structure the task with headings which helped them to cover each 
area required in the task brief.  
  
Lower performing candidates didn’t follow the task brief and often stated what they did for 
each task reflecting on their exam rather than on the project outcomes. They 
often didn’t reflect in an honest way or give themselves improvement points. Many stated 
that they had met outcomes but gave very little justification around this.  
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8715 Sub-Component: ESP 
 
Best practice and guidance to providers on potential areas for improving 
performance in assessment 
 
Exemplars are provided to help guide candidates around the different tasks within the ESP. 
Providers need to be aware that the project scenario is new for each series and the brief 
may require different information and skills to be demonstrated. Candidates should be 
reminded to refer to the current project brief when working on their assessment, using the 
exemplar as guidance in preparation only.  

Providers are asked to ensure observation records for tasks 1.4 and 2.1 are accurate, clear 
and offer constructive feedback. When completed as such, these can be a useful tool for 
examiners when assessing candidates.  

For the task 1.1 research, providers are asked to ensure candidates are aware of the 
requirement for accurate referencing, including the use of artificial intelligence. It is important 
that candidates provide visibility around the sources used for their wider research of the 
issues in the brief.  

For task 1.2, candidates performed best when they had a clear understanding of their 
solution, and were able to develop this throughout the task. Candidates who were less sure 
of this tended to address all of the project, or didn’t clearly demonstrate a solution, limiting 
the marks available to them.  

For task 1.4 and 2.1 providers should ensure that all members of staff taking part in the 
presentation and discussion tasks have a strong understanding of the requirements of these 
as detailed in the provider guidance. This includes the required questions to be asked 
following the 1.4 presentation, and the restrictions on tutor involvement in task 2.1.  

For task 2.1 group sizes should be carefully considered to give candidates the best 
opportunity for contribution to discussion. Optimum numbers for groups are 3 to 4 
candidates, ensuing all participants have adequate time to speak and a variety of 
perspectives are shared.  

For task 2.2 it is important that candidates are prepared to evaluate both their project 
outcomes and their own performance. Candidates should be encouraged to follow the brief 
and ensure coverage of each section. It is important that candidates are able to accurately 
reflect and offer a balanced review of their own performance.  
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Support materials 
 
 
Sample and Past ESP Assessments: 
It is recommended that Providers utilise and deliver the sample ESP as well as past ESPs 
as formative assessment to support candidates in preparation for summative assessment.  
 
Sample and past ESPs: T Level Technical Qualification in Management and 
Administration qualifications and training courses | City & Guilds 
 
 
Exemplar ESP Assessments: 
It is also recommended that Providers utilise the exemplar ESP Assessments to help 
understand the standard that was required in the Autumn/Summer 20XX assessment series 
to achieve an A and E grade.  
 
8715-033 ESP A grade exemplar: 8715-033 ESP A grade exemplar Summer 2025 v1-0 
 
8715-033 ESP E grade exemplar: 8715-033 ESP E grade exemplar Summer 2025 v1-0 
 
 
TQ Employer-Set Project Assessment Process Guide: 
The guide gives support to Providers in preparing for and delivering T Level Employer-Set 
Projects.  
 
Link: TQ Employer-Set Project Assessment process guide (cityandguilds.com) 
 
Events and Webinars: 
City & Guilds run free webinars and events throughout the year on preparing for and 
delivering the T Level Employer Set Projects. The below link provides details on upcoming in 
person events, live webinars, on-demand webinars and preparation for the ESP 
assessment. 
 
Link: Events and webinars - T Levels | City & Guilds (cityandguilds.com) 
  

https://www.cityandguilds.com/qualifications-and-apprenticeships/business-skills/business-admin-and-public-services/8715-t-level-technical-qualification-in-management-and-administration#tab=documents
https://www.cityandguilds.com/qualifications-and-apprenticeships/business-skills/business-admin-and-public-services/8715-t-level-technical-qualification-in-management-and-administration#tab=documents
https://www.cityandguilds.com/-/media/productdocuments/business_skills/business_admin_and_public_services/8715/assessment-materials/8715-30-core/employer-set-project-exemplars/8715-033-esp-a-grade-exemplar-summer-2025-v1-0-pdf.pdf
https://www.cityandguilds.com/-/media/productdocuments/business_skills/business_admin_and_public_services/8715/assessment-materials/8715-30-core/employer-set-project-exemplars/8715-033-esp-e-grade-exemplar-summer-2025-v1-0-pdf.pdf
https://www.cityandguilds.com/-/media/cityandguilds-site/documents/t-levels/2022/tq-assessment-process-guide-pdf.ashx?la=en&hash=CC2E76F6DFD3312899826239D4B61094E67A3D89
https://www.cityandguilds.com/tlevels/events
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Grade boundaries 
 

The table below shows the grade mark ranges for the Employer-Set Project – for the 
autumn 2025 series.  

Grade Mark range 

A* 82-100 

A 72-81 

B 62-71 

C 52-61 

D 42-51 

E 32-41 

Unclassified (U) 0-31 
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8715-30 Management and Administration Core 
The T Levels Technical Qualification (TQ) in Management and Administration core is made 
up of the below sub-components (and weightings). 

• Exam (60%) 
• Employer-Set Project (40%) 

 

UMS grade boundaries 
The table below shows the UMS values available for grades in the sub-components. It also 
shows the UMS values required to achieve each grade for the overall Core. This table will 
not vary across the series, the values are fixed for this TQ. 

Grade boundary Exam sub-
component 

ESP sub-
component Overall Core 

A* 216 144 360 

A 192 128 320 

B 168 112 280 

C 144 96 240 

D 120 80 200 

E 96 64 160 

Unclassified (U) 0 0 0 

 



 

 

 

 

 

 

 

 

 
 
 
 

 
 
 

Get in touch  
City & Guilds Technicals Quality Team   

We are here to answer any queries you may have regarding 
your T Level Technical Qualification delivery.   

Should you require assistance, please contact us using the 
details below:   

T: 0300 303 53 52 (Monday - Friday | 08:30 - 17:00 GMT)  

E: technicals.quality@cityandguilds.com  

W: cityandguilds.com/tlevels  

 

Copyright in this document belongs to, and is used under 
licence from the Department for Education, © 2026 
  
‘T-LEVELS’ and ‘T Level’ are registered trade marks of the 
Department for Education. 
  
City & Guilds Limited is authorised by the Department for 
Education to develop and deliver this T Level Technical 
Qualification. 
 
City & Guilds is a registered trade mark of City & Guilds 
Limited (Reg No 16513878). City & Guilds, Giltspur House, 5–
6 Giltspur Street, London, EC1A 9DE. 
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