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Foreword

Summer 2025 Results

The Technical Qualification is made up of two components (the Core and the Occupational
Specialism), both of which need to be successfully achieved to attain the T Level Technical
Qualification in Animal Care and Management: Animal Management. This takes into account
the best result for a specific component from a summer or autumn series. This document
covers the Core component only.

We discussed the approach to standard setting/maintenance with Ofqual and the other
awarding organisations before awarding this year. As in 2024, we have agreed to take account
of the newness of T Level qualifications in how we award, to recognise that students and
teachers are less familiar with the assessments in the first years of awards, whilst also
recognising the standards required for these qualifications
(https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-colleges-
2025/ofqual-guide-for-schools-and-colleges-2025#grading).



https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-colleges-2025/ofqual-guide-for-schools-and-colleges-2025#grading
https://www.gov.uk/government/publications/ofqual-guide-for-schools-and-colleges-2025/ofqual-guide-for-schools-and-colleges-2025#grading

Introduction

This document has been prepared to be used as a feedback tool for providers in order to
support and enhance teaching and preparation for assessment. It is advised that this document
is referred to when planning delivery and when preparing candidates for the T Level Technical
Qualification (TQ) in Animal Care and Management: Animal Management Core assessments.

This report provides general commentary on candidate performance in both the examination
papers and Employer-Set Project (ESP). It highlights common themes in relation to the
technical aspects explored within the assessment, giving areas of strength and weakness
demonstrated by the cohort of candidates who sat assessments in the summer 2025
assessment series.

The grade boundaries (and notional boundaries where appropriate) that were used to
determine candidates’ final summer 2025 results are also provided.

More information regarding T Levels TQ grading, awarding, UMS and rules for retakes can be
found in the T Levels Technical Qualifications Grading Guide available on the City & Guilds T
Levels Resources and Support Hub.



https://www.cityandguilds.com/tlevels/resources
https://www.cityandguilds.com/tlevels/resources

8717-030 Paper 1

This exam paper covers the following elements of the Agriculture, Environmental and Animal
Care, Common Core, content:

¢ Health and safety

e Sustainability

o Working in the Agriculture, Environmental and Animal Care sector
e Ethics

e Business

e Equality

e Communication

o Relationship management

e Finance

¢ Information and data

This exam paper allowed for candidates to demonstrate a broad range of subject knowledge
within the Agriculture, Environmental and Animal Care core element.

The exam has been split into two sections. Below details the types of questions and marks
available for each section.

Section A is made up of 44 marks and includes 14 short answer and medium answer
questions.

Section B is made up of 36 marks and includes 3 extended response questions.

The exam paper is designed to provide sufficient sampling across the content and consists of a
mixture of short answer questions (SAQs), some of which are structured, and extended
response questions (ERQs). The exam assesses across assessment objectives (AOs) to allow
for the appropriate assessment and differentiation of candidates to support the reliable setting
of boundaries. The assessment objectives represent the following:

e AO1a Demonstrate knowledge

e AO1b Demonstrate understanding

e AO2 Apply knowledge and understanding to different situations and contexts
¢ AO3a Analyse information and issues

¢ AO3b Evaluate information and issues

The difficulty of the questions in Section A increased progressively, starting with AO1a and
moving through to AO2. This gradual escalation in demand was supported by the bridging
question, which helped ease the transition to the extended response questions. The extended
response questions (ERQs) in Section B were scenario based AO2, AO3a and AO3b
questions.



This was the third series for this examination for the Agriculture, Land Management and
Production (ALMP) pathways; however, this was the first series for the Animal Care and
Management (ACM) pathways. Performance varied across the cohort.

Overall, candidates gained a full range of marks on all questions in Section A and were able to
access all of the marking bands for Section B.

Most candidates were able to demonstrate some knowledge and understanding of the core
content in AO1a and AO1b questions. Performance was more consistent over the AO1a, AO1b
and AO2 compared to previous series. The cohort generally performed well on topic areas that
allowed them to apply their understanding to real-world situations. Some candidates struggled
with recalling technical terminology, eg specific ethical principles, and would often provide
generic responses. Providers are encouraged to support candidates in developing their
understanding of technical terminology across the core content.

Candidates were mostly able to demonstrate knowledge in the AO2 scenario-based questions;
however understanding was often very limited. Responses were often correct but basic, lacking
the development with reasoning or justification needed to gain the higher marks. Some
candidates provided repeated responses or repetition from the stem (eg to practice their
religion) therefore were not always able to achieve full marks.

Areas of strength include:

¢ Key requirements of health and safety — statutory duties of employees (Q2 AO1a),
purpose of a risk assessment (Q4 AO1a), ways to promote health and safety standards
and consequences of poor standards of health and safety practices (Q15 ERQ AO2,
AQO3a and AO3b). These three questions were answered well with candidates typically
providing a wide range of responses showing an overall good understanding to health
and safety requirements.

e Sustainability — impact and management of climate change and the environment to
business practice (Q16 AO2, AO3a and AO3b analyse). Candidates were able to
demonstrate a good understanding of the impacts that business practices can have on
the environment for this part of the ERQ.

e Employment rights and responsibilities of the employer and employee — ways that
employers can support the health and wellbeing of their staff (Q5 AO1b). Candidates
were able to provide a wide range of descriptive responses to show their understanding
of health and wellbeing of a business.

o Effective teamwork — how teamwork can positively impact performance of a team (Q6
AO1b). Candidates demonstrated a good understanding of teamwork and its
importance.



Characteristics protected by equality legislation and working with people from diverse
backgrounds — ways to embrace inclusion in a given scenario (Q10 AO2). Candidates
were able to provide realistic responses to meet the requirements of the scenario, for
example flexible working and an area to practice their religion.

Effective communication — ways to effectively communicate in a given situation (Q11
AO2). Candidates were able to demonstrate a range of communication methods
suitable for a formal face-to-face setting.

Role and purpose of customer care — ways to monitor customer satisfaction (Q1 AO1a).
Candidates often provided a range of correct responses to achieve the full marks for
this item, eg reviews, surveys and the number of returning customers.

Purpose of Continuous Professional Development (CPD) opportunities — the benefits of
CPD opportunities to employees (Q8 AO2). The cohort generally had a good
understanding into the benefits of CPD linking their responses to job satisfaction,
learning new skills and promotion. Some candidates focused on the benefits to the
employer/business rather than the employee which resulted in a reduced number of
marks.

Areas of weakness include:

Key requirements of environmental legislation and key government policies —
sustainable development goals and how stakeholders are impacted (SDGs) (Q16 AO2,
AO3a and AO3b evaluate). Candidates typically demonstrated a limited understanding
and application of SDGs in general. Some candidates were unable to recall
stakeholders to then further link these two elements together.

Ethical principles and values — application of transparency (Q7a AO1b) and justice (Q7b
AO1b) in the workplace. Candidates demonstrated a limited understanding of both
ethical principles and were often unable to apply them to the workplace. Often the
principles were described but no evidence of how they could be applied in the
workplace was observed.

Types of business organisations — advantages of state businesses (Q3 AO1a).
Candidates demonstrated a very limited knowledge of state business and were
therefore unable to evaluate them appropriately. Advantages of businesses as a whole
were frequently observed, rather than being contextualised to the specific business
type. It was common for lower scoring candidates to provide no response to this item.



¢ Principles of project management — application of the principles of project management
(Q9 AO2). Candidates were unable to recall the principles of project management and
therefore often struggled to apply these to the scenario.

¢ Principles of finance — implications of changing costs to business (Q17 AO2, AO3a and
AO3Db). It was common for candidates to provide superficial responses to this part of the
ERQ, demonstrating a generic understanding to this area of the core.

Responses to the extended response questions (ERQs):

The three ERQs gave candidates the opportunity to demonstrate their knowledge and
understanding of health and safety principles, sustainability, customer care and finance. Whilst
it was common for candidates to provide responses that sat in the top of Band 1 and into Band
2, some of the higher scoring candidates were frequently accessing marks into Band 3 or Band
4. Some candidates were able to show understanding in key areas, but for the most part,
candidates’ understanding of these topics was inconsistent. Varying degrees of breadth and
depth were evident across topic areas and most candidates were able to demonstrate
awareness of different parts of the indicative content.

Similar to previous series, responses often lacked sufficient coherent reasoning and justification
to gain access to the full range of higher marks. In most cases, candidates would provide
responses that were not securely comprehensive or did not demonstrate thorough evaluative
skills. Candidates also typically focussed on one of the two parts of each ERQ, often only
providing responses relating to either the analysis or to the justification/evaluation element of
the stem. This meant that candidates could not progress into the higher bands. Given that each
ERQ is equally weighted between AO2, AO3a and AO3b, candidates must consistently
demonstrate evidence of core knowledge and understanding, analytical skills and justifications
in relation to the specific context.

The higher performing candidates tended to achieve marks in Band 3 and occasionally Band 4.
Responses from higher scoring candidates demonstrated that they had holistically considered
the full scenario and both parts of the question. The structure of these responses was also
clear and easy to follow. Overall, technical language and terminology was reasonable across
the cohort. There was some evidence of very strong application of technical terminology, but
this was infrequent.

Q15 focused on a large business failing to use safe systems of work. Candidates were required
to analyse the consequences of the situation to the employer and employees and justify ways
the business can promote health and safety standards in the future. Typically, candidates were
able to provide a good range of consequences that demonstrated their breadth, with some
depth, in this area, but their responses were not always fully analysed. The ways the business
could promote health and safety standards in the future were often not explored in as much
breadth, resulting in superficial or minimal responses.



Q16 covered the topic area of sustainability and required candidates to consider a business
plan to reduce the costs of its energy bill. Candidates were required to analyse the impact this
plan would have on its existing sustainable development goals (SDGs) and evaluate why the
stakeholders are likely to be concerned. Candidates were able to discuss the environmental
impact of the suggested plan well, however links to SDGs were often limited. The lower scoring
candidates were unable to recall key stakeholders that are likely to be involved in this process
which limited their evaluation.

Q17 covered two areas of the core content which were finance and customer care. Candidates
were required to analyse the implications to a business of raising their costs and justify the
benefits of improving customer care to this business. Candidates were often able to provide
their own experiences to consider the implications of the cost increases to the business,
however it was common for responses to demonstrate limited breadth and depth. Responses
were often superficial and lacked reasoning to the given scenario. Most candidates were able
to provide some benefits to improving customer care, however it was common to observe
limited justification and at times, basic reasoning.



8717-040 Paper 2

This exam paper covers the following elements of the Animal Management core content:

¢ Health and safety

e Sustainability

e Biosecurity

e Supply chain

e Animal learning theories
e Anatomy and physiology
¢ Animal health

This exam paper allowed for candidates to demonstrate a broad range of subject knowledge
within the Agriculture, Environmental and Animal Care core element.

The exam has been split into two sections. Below details the types of questions and marks
available for each section.

Section A is made up of 44 marks and includes 15 short answer and medium answer
questions.

Section B is made up of 36 marks and includes 3 extended response questions.

The exam paper is designed to provide sufficient sampling across the content and consists of a
mixture of short answer questions (SAQs), some of which are structured, and extended
response questions (ERQs). The exam assesses across assessment objectives (AOs) to allow
for the appropriate assessment and differentiation of candidates to support the reliable setting
of boundaries. The assessment objectives represent the following:

¢ AO1a Demonstrate knowledge

e AO1b Demonstrate understanding

o AO2 Apply knowledge and understanding to different situations and contexts
e AO3a Analyse information and issues

¢ AO3b Evaluate information and issues

The difficulty of the questions in Section A increased progressively, starting with AO1a and
moving through to AO2. This gradual escalation in demand was supported by the bridging
question, which helped ease the transition to the extended response questions. The extended
response questions (ERQs) in Section B were scenario based AO2, AO3a and AO3b
questions. The paper featured a balanced mix of topics and question types, allowing both
practical and academic candidates to effectively apply their knowledge and understanding.

This was the first series for this exam and the cohort achieved a range of marks across the
paper. Overall, the majority of candidates demonstrated knowledge and understanding across
AO1a, AO1b and AO2 questions, and applied their understanding to the context of the



scenarios (AO2). However, some responses were written as statements with little evidence of

full explanations to meet the requirements of the command verb. Candidates that achieved the
higher marks demonstrated greater depth of understanding by providing full, developed
explanations. Providers are encouraged to support candidates in developing exam technique
for future series.

Areas of strength include:

Health and safety measures in the animal management sector (Q1, AO1a and Q5,
AO1b). Candidates demonstrated strong recall and understanding. Responses were
often accurate and detailed enough for the requirements of the command words.

Principles of supply chains in the animal management sector (Q3, AO1a). Candidates
recalled a wide range of external influences on the supply chain. Responses went
beyond those listed in the qualification specification, showing a great breadth of
knowledge.

Animal learning theories (Q4, AO1a and Q13, AO2). Most candidates displayed high
levels of recall to name quadrants of operant conditioning. For Q13, candidates applied
their understanding to the context of the scenario by identifying the factors that would
impact the rabbit and then providing a good level of depth in their explanations.

Waste management principles (Q11, AO2). Candidates applied their knowledge and
understanding to the scenario with some evidence of full, developed explanations.

Areas of weakness include:

Anatomy and physiology (Q2, AO1a). Many candidates did not recall the locations of
organs in the female reproductive system. Where incorrect answers were given, they
were sometimes organs that were not applicable to the reproductive system.

Anatomy and physiology (Q6, AO1b). Most responses showed a lack of knowledge on
the Ampullae of Lorenzini. Where attempts were made to demonstrate understanding,
responses were given as statements and did not provide full, developed explanations.

Anatomy and physiology (Q8, AO1b). Recall of knowledge was limited and explanations
lacked depth. In some cases, responses were inaccurate as answers related to
ligaments rather than tendons.

Anatomy and physiology (Q9, AO1b). Most candidates lacked knowledge and
understanding on the role of microbes in the ruminant system. Often only statements
were given which related to general digestion only.

Anatomy and physiology (Q14, AO2). Candidates gave statements in relation to the
effects on the dog’s body systems, but responses often lacked depth of understanding.



Responses to extended response questions (ERQs)

Most candidates met the Band 1 or Band 2 criteria but were unable to demonstrate greater
depth of understanding. Responses from lower performing candidates lacked structure and
evidence of planning, often only focussing on one part of the stem (analysis or justification).
Higher performing candidates analysed the scenarios in detail and provided developed
explanations which were linked to justified actions. This enabled these candidates to progress
to the higher bands.

In question 16, candidates were required to analyse the biosecurity risk factors and justify the
purpose of biosecurity with regards to a quarantine facility in an airport.

¢ Most candidates provided a small range of biosecurity risk factors when preparing for
the reptile’s arrival, however these often related to biosecurity in general and were not
specific to the scenario. Many responses on the purpose of biosecurity were limited,
with the main point of discussion being around disease spreading to the immediate staff
or animals in the facility.

o Some core knowledge and understanding were shown but this was not consistent. Most
responses lacked both the breadth and depth required for higher marks. The range of
points discussed was limited which then limited the depth of understanding that
candidates could show on the topic.

In question 17, candidates were required to analyse the consequences of the incorrect waste
disposal method and evaluate the different types of suppliers that the zoo could consider in the
future.

e Most candidates discussed a variety of consequences of the disposal method with
some level of detail evidenced. Some responses were limited as only the consequences
to the environment were discussed.

¢ Most candidates provided a considered range of suppliers. These responses were often
linked to reliability and environmental impact, rather than specific supplier types. Both
types of response were accepted.

In question 18, candidates were required to analyse the likely cause of diabetes in a pair of cats
and justify the processes the rescue centre should use to manage the prescribed medicine.

¢ Most candidates were able to provide at least one likely cause for diabetes in the cats.
Some responses showed that candidates had used the scenario to make judgements
but there was a lack of detailed analysis and knowledge on the condition.



o Responses on the processes to manage the prescribed medicine were limited in detail.
Whilst some candidates gave answers relating to insulin specifically, most only
discussed prescribed medicines in general.

ERQ performance could be enhanced by preparing candidates to consider in-depth
explanations and analysis on different scenarios and supported justifications.



8717 Sub-Component: Exam

Best practice and guidance to providers on potential areas for
improving performance in assessment

o When reading through a question, candidates should be encouraged to look at the
marks available and take this into account when providing their response.

¢ Providers should encourage candidates to focus on responding to the question directly
and avoid repeating information from the question in their responses as this does not
warrant marks.

o Candidates would benefit from reading the question fully to understand the point of view
from which the question is being asked. For example, if the question is ‘explain the
consequence on the employee’, the answer should relate directly to the employee and
not the business.

o For questions that ask for multiple answers, candidates should be aware that only the
specified number of answers will be marked. For example, if the question asks for three
points, only the first three answers will be marked and any points provided beyond that
will not be considered. Candidates should not provide more responses than required.
Candidates need to cross out any answers they do not want marked in such cases.

¢ Candidates would benefit from greater understanding of different command verbs and
what they require. For example, questions beginning with ‘state’ require short answers,
and those starting with ‘explain’ require a higher-level response than ‘describe’. To
achieve full marks in an ‘explain’ question, candidates are required to provide a
statement and basic explanation for the first mark and a further developed explanation
of their initial point for the second mark.

¢ Inthe extended response questions, candidates should be encouraged to give an
organised response, following the structure in the question.

o Performance in ERQs could be further improved by planning the answer to ensure all
areas of the scenario are addressed. It is important that candidates demonstrate
evidence of both elements of the stem in their responses, eg analyse and
justify/evaluate. It is important that candidates show analysis, actions and justification to
move to the higher bands.

o Some of the papers had very unclear handwriting, making it difficult for the marker to
read the response. Providers should encourage candidates to ensure their handwriting
is legible.

e Itis recommended that providers utilise and deliver the sample examinations and past
papers as formative assessment to support candidates in preparation for summative
assessment.



Some candidates left responses blank. Providers should encourage candidates to
ensure they attempt every question on the paper.

Candidates would benefit from increased preparation on key terms that are found within
the course specification, to ensure optimal chances for correct responses on the paper.



Support materials

Sample and Past Papers:

It is recommended that providers utilise and deliver the sample examinations as well as past
papers as formative assessment to support candidates in preparation for summative
assessment.

Sample and past papers: T Level Agriculture, Environmental and Animal Care qualifications

and training courses | City & Guilds (cityandquilds.com)

Events and Webinars:

City & Guilds run free webinars and events throughout the year on preparing for and delivering
the T Level exams. The below link provides details on upcoming in person events, live
webinars, on-demand webinars and preparation for the core exams.

Link: Events and webinars - T Levels | City & Guilds (cityandquilds.com)



https://www.cityandguilds.com/qualifications-and-apprenticeships/land-based-services/agriculture/8717-t-level-agriculture-environmental-and-animal-care#tab=documents
https://www.cityandguilds.com/qualifications-and-apprenticeships/land-based-services/agriculture/8717-t-level-agriculture-environmental-and-animal-care#tab=documents
https://www.cityandguilds.com/tlevels/events

Grade boundaries

The table below shows the grade mark ranges for the Exam, along with the notional boundaries
for Paper 1 and Paper 2 — for the summer 2025 series.

Notional boundaries

Mark range Paper 1 Paper 2
(8717-030) (8717-040)
A* 131 - 160 65 — 80 64 — 80
A 114 - 130 57 - 64 56 — 63
B 97 — 113 48 — 56 47 — 55
C 80 — 96 39 - 47 39 - 46
D 63 -79 31-38 31-38
E 46 — 62 23 -30 23 -30
Unclassified (U) 0-45 0-22 0-22

T Level Technical Qualification in Animal Care and Management: Animal Management —
Summer 2025 v1.0 | 17



8717-042 Sub-Component: Employer-Set Project

The Employer-Set Project (ESP) assessment is a project consisting of a number of tasks,
based on a scenario comparable to a real-life project in the industry. The assessment is
designed to allow candidates to show how they can perform on a project using the core
knowledge and skills. This approach to assessment emphasises to candidates the importance
and applicability of the full range of their learning to industry practice.

The project is made up of five tasks which all relate to the same Employer-Set Project brief:

e Research

e Report

e Plan

e Peer Review

e Evaluate and present.

The ESP assesses across assessment objectives that will allow for the appropriate
differentiation of candidates to support the reliable setting of boundaries. The assessment
objectives represent the following:

e AO1 Plan approach to meet the brief

e AO2 Apply knowledge and skills to contexts

o AO3 Select techniques and resources to meet brief
e AO4 Use maths, English and digital skills

e AOS5 Release project outcome and evaluate.

The ESP requires candidates draw on their core knowledge and skills. They must also
independently select the correct processes and approaches to provide a solution, and the
evidence specified in the project brief. All tasks are completed under supervised/controlled
conditions.

This was the first series for the Employer-Set Project. The ESP focused on biosecurity and
health and safety measures for an open day and dog show held at an animal rescue centre.



Employer-Set Project tasks overview

Task | Task type

1

2

Research

Report

Plan

Peer review

Evaluate and
present

Assessment Objectives covered

AO1: Plan approach to meeting the brief
AO3: Select relevant techniques and 6
resources to meet the brief

AO2b: Apply core skills 6

AO1: Plan approach to meeting the brief

AO3: Select relevant techniques and 9
resources to meet the brief

AO2a: Apply core knowledge 9
AO2b: Apply core skills 9
AO4a: Maths 3

AO1: Plan approach to meeting the brief

AO3: Select relevant techniques and 9
resources to meet the brief

AO2a: Apply core knowledge 6
AO2b: Apply core skills 6
AO4b: English 3
N/A (not marked) N/A
AO2a: Apply core knowledge

AO2b: Apply core skills °
AOb5a: Realise project outcome i

AO5b: Review outcome against brief

AO4c: Digital 3

13%

33%

27%

0%

27%



Task 1 Research:

A broad range of different approaches to the action plan was seen. Rarely did the candidates
include specific objectives in the first column of the plan, instead it was common to see lists of
topics that they planned to research. Timings/a timeline was not always used and did not
always consider or reflect the six hours' time allocation for the research notes. Some
candidates ranked topics in order of priority rather than including the time to spend on each
goal/objective. This reflected a generic lack of planning and consideration for the task:

e Mostly website names or Google were given as resource/sources. Some hyperlinks
were included when the internet was not permitted for the action plan element of task 1.

e There were some concerns over the amount of research notes produced/submitted but
overall, the notes were well approached by most candidates. The quality and number of
references included varied largely. The higher scoring candidates included detailed
action plans and thorough notes with relevant reliable sources used to gather
information that was highly relevant to the brief and the project. Lower scoring
candidates used limited research and noted down information learnt in their lessons.

e Costings from the brief were at times included in the notes. Higher scoring candidates
were able to gather information about a range of relevant legislations.

¢ Most candidates focused very generically on biosecurity and health and safety mainly
linked to dogs, very few researched the other animals from the brief.

e American sources/websites were being used which led to research on diseases that are
not seen/very rare in the UK.

Actions providers can take to support delivery of the assessment for future series:

Providers should support candidates in strengthening their research abilities, encouraging them
to move beyond basic online searches. Clearer instruction is needed on how to identify
trustworthy sources and validate the accuracy of the information they find. It is important that
candidates understand how to use the Research Action Plan template effectively. Additionally,
candidates should be taught how to reference sources correctly. Providers must also give
candidates opportunities to enhance their writing skills, particularly in providing justifications
where appropriate.

Developing candidates’ note-taking techniques is another area for improvement. Some
candidates submitted a report rather than making notes, which does not meet the
requirements. While stronger candidates produced detailed and relevant notes, others
struggled, resulting in weaker performance in subsequent tasks.

Candidates are permitted to use the internet for task 1 only. If they wish to include images in
their task 5 presentation, these must be selected and recorded during their initial research and
documented in their notes.



Task 2 Report:

Candidates were required to produce a report which included an outline of their research
findings and justifications of the biosecurity and health and safety equipment that they had
chosen to use over the course of three years.

o Most candidates structured reports well using subheadings and a short introduction.

e Most reports included at least introductions, and many also had conclusions/summaries.
Some task 2 reports demonstrated excellent practice with reference lists included.

¢ Much of the maths evidence seen was basic. The candidates’ presentation of costings
was not clear, or did not consider each year of the event. Although higher level maths
was seen in some task 2 reports with clear well thought out tables showing the three-
year budget.

o Good use of research to support analysis was seen in the higher marked scripts. Some
candidates used and annotated the site plan for placement of equipment, which
supported their discussions well. However, site plans are frequently not referenced
within the main body of the report, reducing their impact.

e Overall task 2 was completed to a good standard. Some candidates included a risk
assessment in this report to support the health and safety elements. There were some
excellent ideas around customer care and how to gain feedback were evident.

¢ While many candidates apply legislation appropriately and make event-specific
considerations, the justifications for decisions often lack depth and development.

Actions providers can take to support delivery of the assessment for future series:

Candidates should be provided with opportunities to build their report writing skills, including
clear instruction on how to organise and structure their reports effectively. The task specifies
the minimum content required, and candidates must be able to meet all of these expectations.

Providers are encouraged to help candidates prepare through focused report writing practice,
including the use of professional formatting. It is also important that candidates understand the
mathematical components of the task and are adequately equipped to apply appropriate
mathematical techniques confidently.

Task 3 Plan:

Candidates were required to create an implementation plan that considered the six months
leading up to the open day event, as well as the open day itself. A range of formats and
approaches to this task was seen:

e Some candidates did not consider the six-month planning timeframe as well as the plan
for the day of the event. Some candidates used Gantt charts to improve their
presentation although it was more common to see straight forward tables and bullet
points. In many cases, this task was presented in list or note format.



o A few candidates presented this task more like a written report than an implementation
plan. Some candidates’ work lacked structure or a schedule to planning the event. The
lower performing candidates did not include the lead up to the event and what was
required month by month or it was not always separated out from what would occur on
the day of the event. The task brief makes it clear that they should separate the two.
The high performing candidates went into a lot of detail into the jobs that needed to be
completed leading up to the event, a detailed plan for the day, staffing allocation and a
tidy up schedule.

e Some candidates seemed to struggle to clearly distinguish between task 2 and task 3,
leading to repeated content and limited depth in their supporting statements. In several
cases, the supporting statement was embedded within the implementation plan, making
it difficult to identify and assess.

e Areas such as biosecurity and waste management were usually covered in good detail,
but customer care tended to receive less attention.

¢ While the overall use of English was generally good and most candidates wrote
appropriately for the intended audience, there was still variability in clarity and audience
awareness. Paragraph structure, spelling and grammar were common areas for literacy
improvement.

Actions providers can take to support delivery of the assessment for future series:

Providers should ensure that candidates gain the necessary skills to effectively plan a project
and justify their plans in writing. Candidates should be encouraged to fully address all elements
of the task, such as considering the entire six-month period leading up to the open day, as well
as the event itself. Providers should equip candidates with a range of project management tools
and guide them on how to present an implementation plan using a professional layout.

It is recommended that providers encourage candidates to make full use of the suggested word
count for the supporting statement (typically 1,000 words). Doing so will allow candidates to
showcase their depth of understanding and provide strong justifications, which are essential for
accessing the higher assessment bands.

Candidates should also be reminded to complete both components of the task, the
implementation plan and the supporting statement, and to clearly label each section for clarity
and structure.

To achieve higher marks in English, providers should support candidates in writing clearly and
accurately, with an emphasis on using full, well-constructed sentences.

Task 4 Peer Review:

Candidates were asked to explain the biosecurity measures to the rescue centre manager and
two of their peers to gain feedback. This task was not marked but candidates were asked to
reflect on and evaluate the feedback they received in task 5.



Although this task was not marked, it did provide valuable insight and information into the
explanations and justifications. The feedback provided by their peers was not always consistent
and Peer Review Forms sometimes lacked detail. At times it was difficult to read the
handwritten peer feedback forms. However, in most cases, peers were able to provide key
strengths and weaknesses, which then could be used by candidates in Task 5.

Actions providers can take to support delivery of the assessment for future series:

Providers should ensure that this task is fully completed and properly recorded, as it offers
useful insights into the candidate’s ability to reflect, evaluate, and analyse. It is recommended
that providers collaborate with peer reviewers to ensure they clearly understand their role and
what is expected of them. This will help ensure that the feedback given is evaluative and
supports candidates effectively in completing task 5. Offering guidance on how to review and
give constructive feedback ahead of the assessment would be highly beneficial for all
candidates.

Task 5 Evaluate and present:

Candidates were asked to prepare and deliver a presentation that reflected on their chosen
biosecurity measures for the open day event and how these met the requirements of the
project. They were also required to answer questions from their tutor about their project.

This task was designed to give candidates the opportunity to reflect, evaluate and demonstrate
their digital presentation skills.

e Most candidates evaluated and reflected well. However, some did not take on board
feedback from the peer review.

e Some candidates need to work on presentation skills and timings. Many candidates
were not prepared to deliver a 10-minute presentation, with some short by up to five
minutes. Some videos, however, did go over the time frame.

e The task clearly states evaluation, yet many candidates repeated what they produced
for task 2 and 3 (almost word for word) and did not consider how their plan would
ensure success.

e Digital skills varied with some candidates’ slides having no visual enhancement and too
much text, but most were professionally created and visually attractive. Many
candidates used stock images, animations and formatting methods, demonstrating very
good digital skills.

e During the candidates’ presentation delivery, there were some distractions from
tutors/providers such as phones going off, Teams calls ringing and background noise.
Providers are reminded environment must be appropriate and free of distractions.



Actions providers can take to support delivery of the assessment for future series:

Providers should support candidates in developing strong presentation skills, including both the
creation of effective presentation slides and the ability to communicate information clearly to a
suitable audience.

It is essential that video recordings capture the candidate fully and show them presenting
directly to their audience, so that their presentation skills can be properly evaluated. Providers
should refer to the City & Guilds guidance to ensure all recordings meet the required quality
standards.

Candidates should also be guided in developing their evaluative abilities, helping them to
understand that critical self-reflection is a valuable skill. Candidates need to assess both their
strengths and areas for improvement in order to evaluate their project as a whole.

Providers are reminded that all tasks must be carried out under controlled assessment
conditions. Every effort should be made to reduce distractions, including carefully selecting an
assessment environment that limits background noise.



8717 Sub-Component: ESP

Best practice and guidance to providers on potential areas for
improving performance in assessment

It is recommended that providers utilise and deliver the sample ESP as formative assessment
to support candidates in preparation for summative assessment.

All references, sources, links, and images used in the Employer-Set Project must be
included in the task 1 evidence. This ensures it is clear that such materials were
obtained during the permitted research phase. Introducing new materials from task 2
onwards when internet access is no longer allowed may lead to delays due to potential
malpractice investigations.

The evidence checklist outlines all required evidence for each task. Providers may
upload evidence as one combined document per task or as individual files. Regardless
of the format, each item listed on the checklist must be clearly marked as present or not
(Y/N), with issue codes provided where relevant. If multiple pieces of evidence are
combined in one document, it must be clearly labelled to show which sections
correspond to each required element. For example, in task 3, the implementation plan
and supporting statement must be clearly identified within the document.

Each task includes a section titled “What must be presented for marking,” which outlines
the minimum evidence that must be submitted. Providers must use the evidence
checklist to indicate any missing evidence for each task.

Only evidence listed under the “What must be produced for marking” section will be
considered for assessment. Even if other evidence demonstrates relevant knowledge or
skills, it will not be taken into account unless it is explicitly required for that task.

Providers should note that each task is assessed independently and carries specific
weightings aligned to relevant assessment objectives, as outlined in the qualification
specification. Evidence from one task will not be considered when marking another,
even if it overlaps in content or skills.

To support consistency and ease of access, providers must name files and documents
according to the naming conventions provided in the Provider Guidance. This includes
the correct use of assessment component headers.

It is strongly recommended that providers use evidence headers for each task to
support clear identification of candidate work and streamline the marking process. All
required fields in the header should be completed, and candidate evidence should be
embedded within the header document and not submitted as a separate file.

Providers must ensure that both the tutor and candidate sign and date the declaration
forms before any evidence is uploaded.



Candidates should be instructed to include word counts for all written reports and
applicable tasks.

For task 5, candidates must be clearly visible on camera, with both video and audio of a
quality that allows for effective assessment. Presentations may be recorded using video
conferencing tools such as MS Teams or Zoom, but recordings must show the
candidate in full view alongside their presentation. Footage should be well-lit, clearly
shot, and make it easy to identify the candidate and the specific task being presented.
Areas of importance must be shown in sufficient detail and clarity to enable accurate
marking.



Support materials

Sample and Past ESP Assessments:

It is recommended that providers utilise and deliver the sample ESP as well as past ESPs as
formative assessment to support candidates in preparation for summative assessment.

Sample and past ESPs: T Level Agriculture, Environmental and Animal Care qualifications and

training courses | City & Guilds (cityandquilds.com)

TQ Employer-Set Project Assessment Process Guide:

The guide gives support to providers in preparing for and delivering T Level Employer-Set
Projects.

Link: TQ Employer-Set Project Assessment process guide (cityandguilds.com)

Events and Webinars:

City & Guilds run free webinars and events throughout the year on preparing for and delivering
the T Level Employer Set Projects. The below link provides details on upcoming in person
events, live webinars, on-demand webinars and preparation for the ESP assessment.

Link: Events and webinars - T Levels | City & Guilds (cityandquilds.com)



https://www.cityandguilds.com/qualifications-and-apprenticeships/land-based-services/agriculture/8717-t-level-agriculture-environmental-and-animal-care#tab=documents
https://www.cityandguilds.com/qualifications-and-apprenticeships/land-based-services/agriculture/8717-t-level-agriculture-environmental-and-animal-care#tab=documents
https://www.cityandguilds.com/-/media/cityandguilds-site/documents/t-levels/2022/tq-assessment-process-guide-pdf.ashx?la=en&hash=CC2E76F6DFD3312899826239D4B61094E67A3D89
https://www.cityandguilds.com/tlevels/events

Grade boundaries

The table below shows the grade mark ranges for the Employer-Set Project — for the summer
2025 series.

Mark range

A* 77 -90
A 68 — 76
B 59 - 67
C 50 — 58
D 41 -49
E 33-40
Unclassified (U) 0-32

T Level Technical Qualification in Animal Care and Management: Animal Management —
Summer 2025 v1.0 | 28



8717-35 Animal Management Core

The T Levels Technical Qualification (TQ) in Animal Care and Management: Animal
Management core is made up of the below sub-components (and weightings).

e Exam (60%)
e Employer-Set Project (40%)

UMS grade boundaries

The table below shows the UMS values available for grades in the sub-components. It also
shows the UMS values required to achieve each grade for the overall Core. This table will not
vary across the series; the values are fixed for this TQ.

Grade boundary f:;r:oil;:-t cE:::::;t Overall Core
A* 216 — 240 144 — 160 360 — 400
A 192 - 215 128 — 143 320 - 359
B 168 — 191 112 - 127 280 - 319
C 144 — 167 96 — 111 240 - 279
D 120 — 143 80— 95 200 - 239
E 96 — 119 64 —79 160 — 199

Unclassified (U) 0-95 0-63 0-159
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Get in touch

The City & Guilds Quality team are here to answer any queries you may have
regarding your T Level Technical Qualification delivery.

Should you require assistance, please contact us using the details below:

Monday - Friday | 08:30 - 17:00 GMT

T: 0300 303 53 52
E: technicals.quality@cityandguilds.com

W: http://www.cityandguilds.com/tlevels

Web chat available here.

The T Level is a qualification approved and managed by the Institute for Apprenticeships and Technical Education.

Copyright in this document belongs to, and is used under licence from, the Institute for Apprenticeships and Technical
Education, © 2025. ‘T-LEVELS' is a registered trademark of the Department for Education. ‘T Level’ is a registered
trademark of the Institute for Apprenticeships and Technical Education. ‘Institute for Apprenticeships & Technical
Education’ and logo are registered trademarks of the Institute for Apprenticeships and Technical Education.

We make every effort to ensure that the information contained in this publication is true and correct at the time of going
to press. However, City & Guilds’ products and services are subject to continuous development and improvement, and
the right is reserved to change products and services from time to time. City & Guilds cannot accept responsibility for
any loss or damage arising from the use of information in this publication.

City & Guilds is a trademark of City & Guilds Limited, a company registered in England and Wales (company number
16513878).
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