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1. Introduction 

The purpose of this document is to provide centres with feedback on the performance of 
candidates for 4748-113 and 4748-213 Functional Skills English Reading Level 1. This report 
covers the period from September 2024 to August 2025.  
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2. Overall performance 

Pass rates remained consistently strong, with most candidates showing solid attainment 
across all Subject Content Statements (SCS). Time management was generally effective, 
with very few incomplete scripts, indicating that the majority paced themselves well 
throughout the exam. 

While the strongest candidates performed evenly across all SCS areas, recurring patterns 
emerged among weaker candidates. These included: 

• difficulty in comparing and contrasting information from two source documents (SCS 
12) 

• problems distinguishing fact from opinion (SCS 18) 
• challenges in identifying bias and selecting vocabulary suited to audience and 

purpose (SCS 17) 
• uncertainty when recognising language techniques used by authors to convey 

meaning (SCS 14). 

Exam technique issues also affected performance. These included overlooking the number 
of required responses, choosing too many or too few options in multiple-choice questions, 
and failing to extract answers from the specified sections of the source material. 

The majority of candidates engaged well with the topics and appeared to have benefited from 
thorough preparation that included both SCS coverage and exposure to typical question 
formats. However, some candidates were entered without sufficient prior learning or 
familiarisation, which was evident in their responses. 
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3. Areas for development 
 

Following Question Instructions 
 
Marks are awarded only when answers come from the correct part of the source text. If a 
question specifies a paragraph, sentence, or section, responses drawn from anywhere else 
will not gain credit. This applies to all areas of the assessment, so instructions must be read 
carefully every time. 

 
Providing the Correct Number of Answers 
 
Every question makes clear how many answers are required. In multiple-choice items, this 
can vary from one to three. Giving fewer responses means missing out on marks, while 
giving more than required means only the first permitted answers will be marked or, in some 
cases, no marks may be awarded at all. 
 
Supplying Words or Phrases Accurately 
 
When a task asks for a single word, only one word should be written. If a phrase is required, 
it must be the relevant phrase alone – not the whole sentence it appears in. Selecting exactly 
what is asked for shows understanding of the material and the skill to identify key language. 
 

 
Subject Content Statement 11: 
 
Identify the different situations when the main points are sufficient and when it is 
important to have specific details. 
 
Some questions focus on pinpointing precise details within a text, while others test the ability 
to recognise the overall message or main ideas, often in a multiple-choice format. Most 
candidates handle these tasks effectively. 

 

Subject Content Statement 12: 
Compare information, ideas and opinions in different texts, including how they are 
conveyed. 
 
When asked to compare or contrast information, ideas, or opinions from two texts, it is not 
enough to simply state what each document says. To gain maximum marks, the link between 
them must be made clear, ideally through the use of straightforward discourse markers such 
as however, in contrast, both documents, or similarly, for example. 
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Before attempting the comparison, check precisely what is being asked and from which 
sections answers are to be drawn. The focus might be a particular phrase, heading, 
paragraph, or section. Using material from outside the specified area will mean the answer 
cannot be awarded any marks. 

Some tasks will centre on how ideas or opinions are expressed rather than just the content. 
This requires looking at the writers’ language choices across the two documents and 
identifying key similarities or notable differences in style. 

 

Subject Content Statement 13: 
Identify implicit and inferred meaning in texts. 

While many candidates respond well to these questions, weaker responses often rely on 
copying directly from the text. As implicit or inferred meaning is rarely shown through direct 
quotations, answers should instead explain the underlying message or idea in the 
candidate’s own words. 

 

Subject Content Statement 14: 
Understand the relationship between textual features and devices, and how they can 
be used to shape meaning for different audiences and purposes. 

Candidates need to understand how writers use language and structural features to shape 
meaning. This includes identifying techniques such as persuasive language, rhetorical 
questions, bias, emotive language, direct address, humour, and shifts between formal and 
informal tone, for example. They must also be able to explain why these choices are effective 
for the text’s purpose and intended audience. 

Exposure to a wide range of documents with varied purposes is essential. By analysing 
promotional material, reports, letters, and other text types, candidates can learn how 
language is adapted to achieve specific goals, such as encouraging, informing, or 
persuading the reader. 

A frequent issue is confusing language techniques with layout features. For example, 
subheadings or bullet points are design elements, not linguistic devices. Another common 
mistake is selecting plausible techniques but providing incorrect examples from the source. 
Leaving questions blank is also a recurring problem, which inevitably leads to lost marks. 

Where questions direct candidates to analyse only certain sections of a text, responses must 
be drawn solely from those areas. Ignoring these instructions usually results in no marks 
being awarded. 
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Subject Content Statement 15:  
Use a range of reference materials and appropriate resources (e.g. glossaries, 
legends/keys) for different purposes, including to find the meaning of words in 
straightforward and complex sources. 

Most candidates handle this area effectively, but weaker responses show uncertainty about 
both the task and the role of specific features. Elements such as asterisks, footnotes, 
captions, superscript numbers, icons, legends, and keys are designed to guide readers to 
related information elsewhere in a text. Understanding how and why these features are used 
is essential for answering such questions accurately. 

 

Subject Content Statement 16:  
Understand organisational features and systems and use them to locate relevant 
information in a range of straightforward and complex sources. 

Some candidates show limited understanding of what organisational features are. These are 
structural elements designed to help the reader navigate and locate information quickly. 
Common examples include headings, subheadings, paragraphs, hyperlinks, tables, captions, 
bullet points, text boxes, and the use of bold or italic text. 

 

Subject Content Statement 17:  
Analyse texts, of different levels of complexity, recognising their use of vocabulary 
and identifying levels of formality and bias. 

Candidates are expected to identify how vocabulary shapes meaning, including detecting 
bias, levels of formality, and a range of tones such as humour, persuasion, criticism, anger, 
or sarcasm. This skill goes beyond simply spotting whether language is formal or informal; it 
involves understanding the writer’s intent and the effect on the reader. 
 
Tasks may ask candidates to highlight biased or formal phrases, explain why a contributor 
might be biased, or identify evidence of a specific tone or register within a given section of a 
text. Multiple-choice questions are sometimes used to test this area but not exclusively.  
 
Some weaker responses fail to correctly identify biased statements or miss the intended tone 
entirely, often because they focus too narrowly on formality and bias instead of considering 
the broader range of language uses in complex texts. 

Subject Content Statement 18: 
Follow an argument, identifying different points of view and distinguishing fact from 
opinion. 

Candidates must be able to tell the difference between factual statements and opinions, and 
to follow the reasoning used in a text. They should recognise that certain words can turn an 
apparent fact into an opinion, and that writers sometimes present opinions as though they 
are facts. 
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Understanding the structure of an argument is equally important. The reasoning that leads to 
a conclusion may appear before or after the conclusion itself, and candidates should be able 
to trace this sequence accurately. 

 
A recurring error is giving a personal opinion when the task is to locate an opinion from the 
text. The question will always refer to an opinion within the source, never to the candidate’s 
own views. Another issue is copying out long sections that mix facts and opinions; only the 
specific phrase or sentence that answers the question should be written. Failure to be 
precise can result in lost marks. 

 
Questions on fact and opinion may appear in multiple-choice form or as open responses. 
Some candidates find this skill challenging, but careful reading of the question and close 
attention to language cues can improve accuracy. 

 

Subject Content Statement 19: 
Identify different styles of writing and writer’s voice 

Candidates should be able to identify a range of writing styles and authorial voices, such as 
formal, informal, persuasive, critical, positive, negative, comic, accusatory, or enthusiastic. 
These skills are assessed in various ways, including but not limited to multiple-choice 
questions. Understanding how style and voice shape meaning and influence the reader is 
key to answering these questions accurately. 
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4. Advice for centres 
 

1. Preparation Before Entry 

 
Candidates should only be entered for the examination once they have completed sufficient 
learning. Using sample papers, past papers and model answers beforehand helps track 
progress and ensures familiarity with the types of questions that may appear. 
 

2. Essential Resources 
 
The updated Guidance for Delivery document on the City & Guilds website is a key reference 
for tutors and support staff. It offers detailed explanations of the Subject Content Statements, 
examples of possible question formats, and suggested teaching activities. Previous Chief 
Examiner’s Reports remain valuable, as the advice they contain continues to be relevant. 
 
3. Understanding the Assessment 
 
The reading paper does not assess spelling, punctuation, or grammar. There is no 
requirement to write in complete sentences or to repeat the wording of the question in 
responses. 
 

4. Developing Exam Technique 

Candidates should be trained to: 

• identify the main point of a question and interpret its requirements 
• note how many responses are needed and how many marks are available 
• check answers for accuracy, relevance, and clarity 
• manage time effectively across all questions. 

 

Oliver Jobes, Chief Examiner     August 2025 
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Contact us 
Giltspur House 5-6 Giltspur Street London EC1A 9DE 

customersupport@cityandguilds.com 

01924 930 801  

www.cityandguilds.com 

About City & Guilds 

City & Guilds is the global skills partner, empowering people, organisations and economies 
to develop the skills they need for growth. With almost 150 years of trusted expertise, we 
support people into work, help them develop on the job and move into the next job.

We work with Governments, employers, training providers, colleges and industry 
stakeholders to design and deliver high-quality training, qualifications, assessments and 
credentials that lead to meaningful career progression. We understand the life changing link 
between skills development, social mobility and success. Our solutions span critical sectors 
including construction, engineering, transport, energy and electrical, serving over 1 million 
learners annually.

Through our comprehensive portfolio of brands and trusted global network, we set industry-
wide standards for technical, behavioural and commercial skills to improve performance and 
productivity. We believe you can achieve your potential - and we're here to help make it 
happen.

Every effort has been made to ensure that the information contained in this publication is true and correct 
at time of going to press. However, City & Guilds’ products and services are subject to continuous 
development and improvement and the right is reserved to change products and services from time to time. 
City & Guilds cannot accept responsibility for any loss or damage arising from the use of information in this 
publication. 

© City & Guilds Limited. All rights reserved. City & Guilds is a trademark of City & Guilds Limited, a company 
registered in England and Wales (company number 16513878).

mailto:customersupport@cityandguilds.com
https://www.cityandguilds.com/
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